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Abstract  

The primary goal of this paper is to consider how qualitative education 
research could be used to bring about salutary change in the production of 
teachers as well as in the classroom work of such products. Explicating the 
nature of qualitative educational research, the paper dwells on the objective 
typology, advantages and propositions for entrenching qualitative research in 
the African educational system and making it contribute optimally to the 
improvement of teacher education and the performance of the African 
classroom teacher. Based on the contribution of Qualitative Education 
Research (QER) to teacher education and practice in Africa, the paper 
recommends an integration of quantitative  and qualitative approaches as 
complementary techniques for data collection, analysis and interpretation of 
research results in  education.  

 
 Qualitative Educational Research (QER) refers to educational research in 
which the use of statistical or quantitative techniques are played down in favour of  
descriptive narrative and its analysis, to provide a much deeper understanding of 
educational agents and processes. In the words of Soltis (2008), qualitative researches 
are characterized by “the attempt to adopt, create, and use a variety of non-quantities 
research methods to describe the rich interpersonal-social-cultural contexts of education 
more fully than quantitative research can do. They go by various labels, quantitative 
research, illuminative analysis, illuminative research, illuminative study, culturist 
studies (Miller & Liebermann, 2008) or quantitative methods (Soltis, 2008). These are 
generally characterized by common tools. As Miller & Liebermann (2008:4) put it, one 
must depend on document analysis, participant observation and interviews as the tools 
of quantitative research.  
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Objectives and Benefit of QER 
 While the primary goal of quantitative research in education has been indicated 
in the statement of the nature of this genre of research, there is need to take note of 
some objectives put forward by other scholars which also reflect the functions, or 
benefits of QER, Soltis (Op. Cit) advanced four major objectives as follows: 

1.  To inform our deep understanding of educational institutions and process 
through interpretation and narrative description; 

2. To provide richer and wider margin, assignment of educational processes, 
products and projects as part of the growing field of educational evaluation; 

3. To bring about and document change. The purpose of intervention qualitative 
research is to surely change and understand the effects of change on the human 
beings being changed. 

4. To critique through research of such things in education as gender, class, and 
race, textbooks, and schools organization (with)…… the purpose of bringing 
qualitative methods to bear on the  critical understanding of the politics and 
ideology of education in our time.  

 
Typology of Qualitative Educational  Research  
 Qualitative educational researches are of various types, viz: historical, 
ethnographical, documentary/survey, literary and philosophical studies, career/life 
history and interviews. It is interesting to note that qualitative researches have been 
linked to better teaching/learning process or better educational system for decades in 
the present country. Miller and Liebermann (2008:1) have pointed out that while earlier 
in the century,  empirical attempts to improve the school system had almost entirely 
focused on product and quantitative analysis, by the fourth decade, qualitative 
techniques were being put forward as a gainful alternative, as they put it. As early as 
the 1940s and 1950s, an alternative approach to the study of innovation and school 
improvement was in place. Works such as those of  Alice Miels (2006) “changing the 
curriculum. A social process” and Sharp of Hollis Caswell’s (1950) “curriculum 
improvement in public schools” looked more at process than product in their studies of 
curriculum change. More recently in Africa, QER has been applied to improve 
education by two Birmingham University (England) researchers who were 
commissioned by the commonwealth secretariat, London, to produce an empirical work 
to serve as guide to the commonwealth ministers of education, at their 11th conference 
in Barbados in October 1990. According to Dadey & Harber (2001) the conference 
“considered ways to improve the quality of education.” They went further to introduce 
their report with some hints on their methodology by their assertion that  this account of 
the work of head teachers is based on two sources. First, a detailed ethnographic study 
by one of the authors on the work of three head teachers in Ghana. The research 
shadowed each head for three weeks of intensive observation, and interviewing (Dadey, 
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2000) the second source is work done by the author Botswana. This second piece of 
work is best described in Waker’s (1974) phrase in “considered field work”. 
 This is a qualitative study of shorter duration than ethnography relying 
principally on interviews, the collection of documents in short periods of observation. 
This was carried out over a period of three weeks in Botswana in March/April 1990. 
 
 Qualitative research of this nature does not claim to produce a statistical 
representative sample of head teachers work throughout Africa, rather, it attempts to 
provide insight and understanding of the nature of their work (Dadey & Harber, 
2000:5). 
 
Advantages of Qualitative Educational Research 
 Critics of qualitative research usually attack it by asserting, document 
forcefully, that, you cannot run away from (issues like) statistics, population; that 
nothing exists in the absence of numbers and quantification and sampling, or that there 
is a statistical technique for every variable or research concern invariably, they go on to 
conclude that studies which are devoid of computation, sampling and statistical 
analysis that justify generalizability are valueless. This is an extreme and untenable 
position as there are innumerable studies in education, history, political science, 
religion and philosophy that do not pay any attention to sampling and statistical 
analysis on the other hand, there are many advantages accruing from the use of 
qualitative research.  
 
 These have been partially outlined under objectives and benefits, but there are 
still more for instance, qualitative techniques are specially helpful in understanding the 
thinking process of actors in education. It  may be recalled  that the workers of Jean 
Piaget, Lawrence Koniberge, and Ronlad Goldman which are now considered epochal 
in psychology  education, religion and social studies were not based on statistical 
analysis but on observation, interview of pupils/students and analysis of some besides, 
observations and interview are particularly advantageous in monitoring, understanding 
and correcting acquisition of values, skills, habits and attitudes in a sense, it could be 
argued that in observation and interview we have part of the African traditional 
education roots of qualitative research, because in the traditional African setting they 
constitute the means by which people were taught farming weaving, fishing skills and 
the like (Nwosie, 2002) qualitative research therefore has the advantage of being one of 
the ways of making current education and research relevant to African traditional 
education relatedly the relevance of qualitative technique to traditional education by the 
fact that while the hidden curriculum cannot be satisfactorily addressed by quantitative 
techniques, the qualitative paradigm does it easily.  
 
 As indicated earlier comprehensiveness of information, evidence and insight 
generated by QER would always find some use in the improvement of teacher training 
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and teaching. The approach also has a philosophical advantage since by its properly of 
comprehensiveness, it conforms more to the complex nature of education which in turn 
derives from the complex nature of man, qualitative techniques therefore appear more 
realistic than quantitative approaches in this regard.  
 
 Furthermore, qualitative techniques have the advantage of versatility they can 
be used for a whole institution as well as for a group of its constituents. E.g 
management teachers and students, the total curriculum as well as separate subjects, 
syllabi and so on.  
 
 Finally qualitative procedures are relatively easier to use by most people since 
the skills demanded by them are within most people’s competence this in turn raises a 
double advantage. For one, it means that most teachers and education workers can 
benefit a lot more easily from qualitative research than quantitative ones. It could 
therefore be easy for them to apply related innovation to improve their teaching. 
 
 Secondly, it means that encouraging teachers to embark on research and get 
committed to research oriented teaching is likely to succeed if they are conversant with  
qualitative techniques of data collection and analysis in the wider context. This  implies 
that unlike quantitative approaches, QER does not deny the educational system the 
expertise of scholars and educators who hate figure or lack the computational skills for 
dealing with statistical problems. 
 
Proposals for Increasing Effectiveness of QER 
 The preceding pages have discussed the place of qualitative studies in 
education as part of the current trend in educational research. The next major interest of 
the paper being recommendation for making QER contribute maximally to more 
effective teaching, the starting point could well be on the guidelines for improving the 
conduct of and skills in QER. As indicated earlier there are several techniques 
embraced under qualitative research excepting perhaps the historical method none of 
these has well-established and universally recognized procedures if qualitative research 
is to help raise the quality of teacher education and performance of serving teachers, 
scholars have to continuously consider means of sharpening this tool of research one 
related issue has to do with formation. This format remains very controversial and 
varied. At the university of Ilorin faculty of education, some guidelines have been 
evolved in this regard but problem areas still exist. It has been decided, for example, 
that every research project should consist of five chapters, whether it uses the 
quantitative or qualitative approach the chapter headings using the American 
psychological association (APA) referencing style are  

1. Introduction  
a. Historical theoretical background  
b. Statement of problem  
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c. Purpose  
d. Significance  
e. Scope  
2. Review of related literature  
3. Methodology  
4. Result/Analysis  
5 Conclusions and recommendations  

 
Nonetheless the conflict between full referencing and the principle of 

confidentiality which calls for some amount of anonymity is a sore point. So too are the 
issues of hypothesis, sampling and generalizability. Some researchers using the 
qualitative paradigms especially the historical method have formulated what they called 
historical hypothesis is to guide their studies, (Yusut, 2008) Best & Khan (2008) 
Powrey & Walts (2007) hold that researchers using the interview could also formulate 
hypothesis to guide their work but scholars like George Wilts (1989) frown at this 
practice. Similarly, providing for limitations and validation of instruments, employed in 
QER has been considered necessary by some researchers but condemned by others. For 
instance Lumis (2007) and Nwosu (2000, 2002) incorporated these elements in their 
works but Wilts (2009) strongly criticizes the idea on Lumis,  he pointed out how the 
evidence in any historical study must be subject to some process of validation and how 
there are different degrees of validation not absolutes. 

 
 Lumis is not the first well-mentioned person to have made the mistake of 
attempting to defend qualitative studies in a self-defeating way. 
 
 When qualitative studies were defended as just another form of positivistic, 
scientific research subject to the same principles of reliability and validity as the then 
highly dominant quantitative studies, little progress was made (Willis 1999:164) 
 
 There may never be a consesus  on such matters, but they should be thoroughly 
debated with appropriate guidelines evolved whenever possible, especially in Africa 
that appears to stand a foot in matters relating to quantitative research. As a follow-up 
to the foregoing this author observes that there really is a need for a movement to 
champion a campaign to popularize QER and help refine its procedures as a pre-
condition for making research contribute maximally to improving teacher training and 
classroom performance of teachers. As indicated earlier African traditional education 
revolves on the hidden curriculum which can only be meaningfully studied through 
qualitative procedures. Given the nature of our traditional education,  Africa should 
actually be in research. It is recommended therefore that African educationists and 
scholars should not wait to follow the lead of Americans and Europeans in applying 
qualitative techniques to the hidden curriculum but rather, take the lead in improving 
the techniques of QER and using it to open up new areas like curriculum anthropology. 
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The rationale here could be summarized by the question. What can we learn from the 
manner of teaching/learning process in the African traditional education to help 
improve teaching and learning in the African classroom today? 
 
 In addition to the setting up of a movement or organ to promote QER this 
method of research can be strengthened in the first instance. Subsequently, its 
contribution to teacher education can be made possible by including it in research 
methodology courses and relevant textbooks at NCE, B.Ed and post graduate levels. 
Additionally journals devoted to QER need to be established  as the American have 
done  beyond that, other journals should save some space for articles on qualitative 
study of education. Another suggestion is for professional associations to make 
provision for review of research methodology, (both) qualitative and quantitative. 
Paradigm in their programme for annual national conference as a standing practice 
while occasional workshops and seminars on same could serve as supplementary 
activities, furthermore, since QER procedure are generally written the competence of 
most teachers at all levels (primary, secondary, and  tertiary), this writer suggests that 
no effort should be spared, to make them have the qualitative research gesture and to 
develop a research-oriented attitude to teaching. The significance of this suggestion lies 
in the fact that adopting a research-oriented attitude to teaching is one of the most 
viable ways of ensuring continuous teacher improvement.  
 
 Finally believing that the best is likely to come out of educational research 
where qualitative and quantitative tools are systematically and appropriately used in the 
same study this author recommends that educational researchers should always look for 
the possibility of combining both approaches to achieve better effect. Taking a cue 
from what is happening else where (Belt & Khan 1999), for those committed to 
improvement of educational standards that appears to be the surest way forward. For 
instance after receiving studies in schools Miller & Liebermann (2008:5) declared. 
 
 We want to argue that while the differences in assumption purpose approaches 
and research roles hold true, what we can learn on research on school improvement 
transcend the quantitative/qualitative splot. We have witnessed a movement away from 
the dichotomy between pore quantitative studies. Based exclusively on technical 
assumption, and pure qualitative studies, grounded in the cultural perspective, and a 
movement toward a new synthesis is based on multiple and interrelated perspectives 
which provide new insights into the process of school improvement. 
 
 Whatever opposition scholars like Willis (1999) may raise, from the evidence 
adduced in the foregoing pages, eclecticism, rather than the alternatives in educational 
research methodology appears to hold out the greatest potential for maximizing the 
contribution of research to the improvement of teacher formation and performance. 
 

Christopher Eje Ogar  and Emeka Ategwu 

African Education Indices, Volume  8 No. 1, May, 2015, ISSN: 2276 – 982X    



7 
 

Conclusion  
 In this paper, qualitative research has been discussed as a current trend in the 
field of education. The various modes of QER have been explicated and based on their 
contribution particularly in the assessment of affective characteristics of what some 
recommendations have been proffered for making QER more effective in improving 
teacher formation and performance especially in African schools  probably lies in an 
effective and quantitative techniques in studying teacher education problems. 
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